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Effective Mentorship 

 

"A mentor is someone who sees more talent and ability within you, than you see in 

yourself, and helps bring it out of you." — Bob Proctor 

 

The asset of a teacher is the students who got moulded into perfect shape. The shape can 

be achieved through proper guidance and positive suggestions. This can be achieved by 

mentoring students continuously. Mentorship should be done meticulously to achieve the 

decided target. Some mentoring rules and regulations should be followed.  

There are some essential mentoring tips and strategies. 

·       Give advice as per requirement. 

·       Give an example of a worthy idol 

·       Beginning relationship should be set properly. 

·       Find common ground with your mentee 

·       Be clear with your advice 

·       Know your own strengths and leverage them. 

Research indicates that mentors and mentees who develop and manage successful 

mentoring partnerships demonstrate a number of specific, identifiable skills that enable 

learning and change to take place. This strategy booklet describes these skills and provides 

a tool for students to assess them informally on each skill. 

Cultivating strong and authentic mentoring relationships can increase the likelihood that 

mentees will be open and share accomplishments, challenges, or difficulties they are 

experiencing. 

It is important for mentorship teams to meet regularly to review goals, progress, challenges, 

and future plans. One aspect of mentoring involves preparing mentees to be competitive for 

future careers inside and beyond the academy, and written plans can be helpful for 

anchoring those discussions. 

.Mentors can use specific tools to reflect on current mentoring skills and identify areas where 

they can provide support and areas they could improve as mentors. In order to effectively 

guide mentees, mentors can reflect on what skills and strengths they are able to contribute 

to a mentoring relationship. 

Mentor mentee relationship has now become a fruitful relationship with the hand-holding 

support of TEEM. Skills are drawn as per the student’s interest in the personal and technical 

area. The proper record of all documents is also requiring keeping ready. 

  

As rightly said by Richard Bach, 

"Learning is finding out that you already know. Doing is demonstrating that you know it. 

Teaching is reminding others that they know just as well as you. You are all learners, doers, 

and teachers.". 

 

 

- Prof. Varsha Jadhav 

Assistant Professor, Department of Civil Engineering, JNEC, MGM University  
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❖ Program kick-off 
The program was kicked off on 1stJune 2021. The first phase of the program is scheduled for 

one year and shall continue the set practices from there onwards till June 2024. During the 

first one year of the program; the second-year students of CIVIL DEPARTMENT admitted for 

the academic year 2021-22, shall be undergoing the revived & evolving syllabus as per the 

skills-based lesson plans and pedagogy. The Project charter is put in place & circulated 

among all stake holders for entire overview of the project.  

 

➢ Key Stake Holders:  

 

 

➢ Project Objectives 

✓ Transforming behaviour traits of stakeholders to produce synergy of collaboration among. 

✓ Creating academic leadership which shall handhold & lead students till desired outcome. 

✓ Adoption of evolving curriculum as demanded by industry & employability skills. 

✓ Fostering strategic alliance with industries for knowledge sharing, training & employment. 

✓ To produce self-motivated, employable, and ethical engineers who become torch bearers. 
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➢ Program Status Updates & Completed Milestones 

 
 

 

 

 

Placement of students in 2nd year 1127 1-Aug-21 31-Aug-24 1-Aug-21 Continued

Faculty Development 1158 1-Jul-21 31-Aug-24 1-Jul-21 Continued

MS01 Behaviour Assessments for Staff 60 1-Jun-21 30-Jul-21

1000 Staff Data Collection 1 1-Jul-21 1-Jul-21 1-Jul-21 1-Jul-21

1001 Issuance of assessment link 1 2-Jul-21 2-Jul-21 2-Jul-21 2-Jul-21

1002 Individual counselling with staff 8 5-Jul-21 12-Jul-21 5-Jul-21 12-Jul-21

1003 Emotional Intellegence Training 2 29-Jul-21 30-Jul-21 29-Jul-21 30-Jul-21

1004 Value statement by faculties 3 4-Jul-22 6-Jul-22

1005 Defining Project Values 6 10-Jul-22 15-Jul-22

1006 Visualisation of Character 8 23-Jul-22 30-Jul-22

MS02 Skill Set Finalisation 53 1-Jun-21 23-Jul-21

2000 Identification of Job Roles 24 22-Jun-21 15-Jul-21 22-Jun-21 15-Jul-21

2001 Collection of job descriptions 24 22-Jun-21 15-Jul-21 22-Jun-21 15-Jul-21

2002 Identification of Technical skills 53 1-Jun-21 23-Jul-21 1-Jun-21 23-Jul-21

2003 Identification of Professional skills 53 1-Jun-21 23-Jul-21 1-Jun-21 23-Jul-21

2004 Identification of Soft skills 53 1-Jun-21 23-Jul-21 1-Jun-21 23-Jul-21

MS03 Adequacy of Syllabus & Finalisation 75 1-Jun-21 14-Aug-21

3000 Relating Skill sets with syllabus 62 1-Jun-21 1-Aug-21 1-Jun-21 1-Aug-21

3001 Identifying subject flows 8 23-Jul-21 30-Jul-21 23-Jul-21 30-Jul-21

3002 Revising Syllabus in line of skills 40 6-Jul-21 14-Aug-21 6-Jul-21 14-Aug-21

3003 Preparing Lesson Plans 16 6-Jul-21 21-Jul-21 6-Jul-21 21-Jul-21

3004 Connecting skills with lesson plan 18 6-Jul-21 23-Jul-21 6-Jul-21 23-Jul-21

MS04 Pedagogy Designing 56 1-Jul-21 25-Aug-21

4000 Skills based lesson plans 41 1-Jul-21 10-Aug-21 1-Jul-21 10-Aug-21

4001 Site visits at every fortnight 46 1-Jul-21 15-Aug-21 1-Jul-21 15-Aug-21

4002 Active / Experince based learning 51 1-Jul-21 20-Aug-21 1-Jul-21 20-Aug-21

4003 Classroom Discussion with Peer Influences 54 1-Jul-21 23-Aug-21 1-Jul-21 23-Aug-21

4004 Forming of own opinion 56 1-Jul-21 25-Aug-21 1-Jul-21 25-Aug-21

MS05 Designing  Evaluation system 25 1-Aug-21 25-Aug-21

5000 Evaluation linked with skills 25 1-Aug-21 25-Aug-21 1-Aug-21 25-Aug-21

5001 Formative & Summative Assessments 25 1-Aug-21 25-Aug-21 1-Aug-21 25-Aug-21

MS06 Standardising Academic procedure 304 1-Jul-21 30-Apr-22

600 Creating Department Handbook 304 1-Jul-21 30-Apr-22 1-Jul-21 30-Apr-22

6001 Classroom observations &  Framework 107 16-Mar-22 30-Jun-22 16-Mar-22 30-Jun-22

MS07 Industry Interaction 335 1-Jul-21 31-May-22

7000 Fortnightly Site visits 335 1-Jul-21 31-May-22 1-Jul-21 Continued

7001 Workshops in semester breaks 335 1-Jul-21 31-May-22

MS08 Setting of inhouse workshop 304 1-Jul-21 30-Apr-22

8001 Setting Up Centre of Excellence 304 1-Jul-21 30-Apr-22 1-Jul-21 Continued

8002 Construction of a progressive building 304 1-Jul-21 30-Apr-22

MS09 Project Communication 333 1-Jul-21 31-May-22

9001 Monthly News Letter 333 1-Jul-21 30-Apr-22 1-Jul-21 Continued

9002 Weekly meetings 333 1-Jul-21 30-Apr-22 1-Jul-21 Continued

MS10 Transferring Advisory Role to JNEC 61 1-Apr-22 31-May-22

Actual 

Start Date 

Actual

Finish date
Remark

Activity 

Code
Activity

Duration

in Days 

Planned

Start Date 

Planned

Finish date
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Key Activities undergoing: 

1. Pedagogy Implementation 

2. Designing Evaluation System 

3. Standardising Academic Procedure 

4. Industry Interaction 

5. Placement Strategy 

6. Project Communication – Reporting to management 

 

➢ Implementation Roadmap 
 

 
 

➢ Execution of Change 

A first key to unlock that door remains civil engineers’ education and training. In order to 

close the gap between the required skills by industry and what is being offered in degree 

program, the change is concentrated at three levels.  

First one is Adequacy of Syllabus based on skills set identified,  

Second is the way engineering is being taught i.e., Pedagogy and  

Third is Behavioural Aspects coupled with Value Orientation. 

These changes are being executed stepwise as mentioned in the summary milestones. One 

of the activities is assigning the group of students to the concerned faculty who in turn will 

be responsible for the entire period of the project in terms of the objective deliveries. 

 

➢ Reinforcing Change 

While making a change is difficult, sustaining a change can be even more difficult. Therefore, 

reinforcement is such a critical component of successful change. It encompasses the 

mechanisms and approaches so that the new way stays in place. Successful reinforcement 

shall be taken up through celebrations of achievements, rewards and recognition, feedback 

system for staff & students, corrective actions, grievance redressal, visible performance 

measurement& accountability mechanisms. 

➢ People Management 

A formal approach for managing change beginning with the leadership team (Change 

Leaders/ change champions) and then engaging key stakeholders (change agents) is being 

adopted through Behaviour assessments, Counselling sessions, Faculty development 

Programs, Training need Analysis, Leadership Trainings. Ownership is often best created by 

involving people in identifying problems and crafting solutions. 
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➢ Heads-up / what’s next 

In September 2022 we have planned for  

1. Preparing Semester 7 lesson plans 

2. Value framework 

3. Teaching Philosophy Statements 

4. Active Learning Strategies 

5. Industry Interaction 

6. Setting of in-house workshops 

7. Site Visits 

 

❖ MOMENTS OF THE MONTH 
 

➢ #1 Collaborative Learning Activity for Bright Students 
 

COLLABORATIVE LEARNING 

Collaborative learning is a widely used instructional method, but the learning potential of this 

instructional method is often underused in practice. Results show that factors evoking effective 

collaboration were student autonomy and self-regulatory behavior, combined with a 

challenging, open, and complex group task that required the students to create something 

new and original. Interestingly, it was observed that students seemed to value their sense of 

achievement, their learning processes, and the products they were working on more than their 

grades. It is concluded that collaborative learning in higher education should be designed using 

challenging and relevant tasks that build shared ownership with students. 

In collaborative learning, students participate in small-group activities in which they share their 

knowledge and expertise. In these student-driven activities, the teacher usually acts as a facilitator. 

Several decades of empirical research have demonstrated the positive relationship between 

collaborative learning and student achievement, effort, persistence, and motivation.  Collaborative 

learning potentially promotes deep learning, in which students engage in high-quality social 

interaction, such as discussing contradictory information. In science education, a deep-learning 

approach is crucial for understanding concepts and complex processes. Understanding of these 

concepts involves a process of conceptual change, a process particularly activated in collaborative 

learning, whereby students interact by explaining to and questioning one another critically. Besides 

these cognitive benefits, collaborative learning provides social skills needed for future professional 

work in the field of STEM. 

Just forming groups, however, does not automatically result in better learning and motivation. In 

their study of university students’ preferences for collaborative learning, Raidal and Volet 

(2009) found an overwhelming preference for individual forms of learning. Students are hesitant 

about group work because of the occurrence of “free riders,” logistical issues, or interpersonal 

conflicts As a result, students might opt for a strategic approach by dividing the work and merely 

using a stapler to “integrate” their work into a group paper showing this kind of superficial behavior 

as “pseudo learning groups.” In turn, the resulting lack of synthesis can be disappointing for teachers. 

Dividing work also implies that students lose the potential learning effect of collaborating, since the 
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extent to which students benefit from working with other students depends on the quality of their 

interactions. Insight into factors that facilitate collaborative learning is critical for understanding how 

collaboration can be used effectively in higher education. 

POTENTIAL FACTORS ENHANCING THE EFFECTIVENESS OF COLLABORATIVE LEARNING 

Social interaction is crucial for effective collaboration. Learning outcomes of collaborative-learning 

groups have been found to depend on the quality of student discussions, including argumentation 

explaining ideas to one another, and incorporating and building on one another’s ideas. These 

interactions with peers are assumed to promote students’ cognitive restructuring. Explaining things 

to one another and discussing subject matter may lead to deeper understanding, to recognition of 

misconceptions, and to the strengthening of connections between new information and previously 

learned information. The question of how to organize collaboration in a way that promotes these 

kinds of interactions is paramount. 

Decades of research on group work have resulted in the identification of various factors that 

potentially enhance the effectiveness of collaboration. These factors can be differentiated as primary 

factors (design characteristics) and secondary or mediating factors (group-process characteristics). 

Regarding primary factors, groups need to be small (three to five students) to obtain meaningful 

interaction. Equal participation, however, has been shown to be more important for students’ 

achievement than group composition, because students are more likely to use one another’s 

knowledge and skills fully when all students participate to the same extent. Diversity of perspectives 

and styles, has been found to increase learning, particularly in groups working on tasks that require 

creativity. The nature of the task has been shown to be an important factor as well. Open and ill-

structured tasks promote higher-level interaction and improve reasoning and applicative and 

evaluative thinking to a greater extent than closed tasks. In addition, complex tasks provoke deeper-

level interactions than simple tasks. 

Concerning secondary or intermediate factors affecting group work, according to positive 

interdependence theory collaboration is enhanced when positive interdependence exists among 

group members. This is achieved when students perceive the contribution of each individual to be 

essential for the group to succeed in completing the assigned activity. Positive interdependence 

results in both individual accountability and promotive interaction. Individual accountability is 

defined as having feelings of responsibility for completing one’s own work and for facilitating the 

work of other group members. A sense of mutual accountability is necessary to avoid free riding 

which occurs when one or more group members are perceived by other members as failing to 

contribute their fair share to the group effort. Promotive interaction has been described as students 

encouraging and facilitating one another’s efforts to accomplish group goals, both with respect to 

group dynamics and the subject matter. 

Methods of inducing positive interdependence interaction are either reward or task based. Reward-

based interdependence structures the reward in such a way that students’ individual grades depend 

on the achievement of the whole team. Collaborative learning is rarely successful without group 

rewards. In higher education, however, findings on the effects of reward-based interdependence are 

inconclusive. The main concern is that rewards stimulate extrinsic motivation and may be detrimental 

to intrinsic motivation. Intrinsically motivated students put effort into a task because they are 

interested in the task itself, while extrinsically motivated students are interested in the reward or 

grade. Sears and Pai (2012) found that rewards were not crucial factors affecting group behavior. 

Their study showed that groups continued to work even after the reward was removed, whereas the 

efforts of students working individually decreased after the reward was removed. 

In structured task-based interdependence, students are forced to exchange information; this can be 

achieved by assigning group members different roles, resources, or tasks (the “jigsaw” method) or 
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by “scripting” the process, which involves giving students a set of instructions on how they should 

interact and collaborate. Although it is widely accepted that positive interdependence has been 

shown to be crucial in evoking social interaction, in practice, university students often tend to merely 

go through the motions and choose the solution requiring the least effort, which explains why 

positive interdependence often does not emerge. Additional methods are necessary to encourage 

quality interactions that enhance learning. Moreover, the mixed results of university education 

studies concerning structuring interdependence—using either rewards or task structuring—do not 

solve the challenge of how to create interdependence without disturbing the intrinsic motivation of 

students. Forcing students to interact could endanger student autonomy and motivation, while 

merely putting students together has been shown to be ineffective. 

 

Collaborative learning Activity Report 

a) Concept  

Preparation of Method Statement for different Building Construction activities.   

Prior to the commencement of important construction activity, the Contractor is required to submit 

for approval by the Consultant a “Methods Statement”, which describes the methodology as to how 

he (the Contractor) plans to carry out that item of work/activity in accordance with the Specifications. 

The Methods Statements is developed to a degree of detail depending upon: 

(a) The intricacy of operations for carrying out the proposed construction activity; and 

(b) The extent to which the methodology is detailed out in the Specifications. 

The Method Statement describes the equipment to the deployed (size/number/capacity), the 

sequence of operations, field trials if any are involved, design of mixes, temporary works erection 

and launching, traffic management plan, safety precautions, environmental protection measures etc. 

The Methods to be furnished by the Contractor in respect of each major activity are step-wise 

sequencing of tasks, and are detailed and meaningful. The Consultant may either straightway give 

his consent or ask for modification before acceptance. 

b) how the chosen activity will help students to learn the concept better. 

This is a professional competence which will be developed in the civil engineering course as the 

content beyond syllabus. Though Method Statement is not a contractual document, it has an 

immense importance in Quality Assurance and Quality Control of construction project which is the 

essence of the construction contract. Since this is a lengthy activity, integration of different processes 

in that activity such as planning, material study, quality control, health & safety, scope management 

is required. In structured task-based interdependence, students are forced to exchange information; 

this can be achieved by assigning group members different roles, resources, or tasks. We have 

planned the different groups to work on their individual tasks then collaborate their work done in a 

single document to arrive at the target.  This is a must required professional skill for many job roles 

like Execution Engineer, Planning Engineer, QAQC Engineer. 
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c) METHOD 

Activity used - JIGSAW  

Duration 3 Days (Daily one hour) 

The concept: This strategy is ideal for complex concepts, theories that have several subsections/ 

aspects/ segments.  

Task: Preparing a method statement for particular civil engineering activities. 

Preparations by the Instructor   

i) Briefed the students about the activity and objectives of it through an email.   

ii) Sample method statement was provided for reference.  

iii) Identified 12 subtopics and numbered them.  

iv) Put the students in groups. These are all bright students from third year of civil engineering 

course. 

v) Created questions /discussion/cues for each segment/subtopic. 

Step 1 - Create groups – (5 minutes) 

i) Students were made to sit in the pre-arranged groups  

ii) Subtopics of main task were informed to the respective teams.   

 

1A 1B 1C 

Sanjana 

Yash 

Sania 

Vineet 

Akshay 

Varad 

Vishwaraj 

Bhakti 

Pallavi 

Pranoti 

Suraj 

Snehal 

 

S. No TABLE OF CONTENTS Group 

1 Scope GROUP 1A 

2 References 

3 Shop Drawing 

4 Definitions 

5 Resources 

6 RACI MATRIX 

7 Prerequisites GROUP 1B 

8 Construction Procedure 

9 Construction Sequence (Flow chart) 

10 Control Measures & Special Care (Quality & HSE) GROUP 1C 

11 TBT 

12 Checklist 
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Step 2 – Create Expert Groups – (10 minutes) 

  

We have created a batch of experts for all the 12 tasks. They were briefed how they shall work on 

their assigned works and further integrate their works. Now these 12 students shall act as expert 

for next round wherein they shall be given 3 different students who are either normal or slow 

learners.  

Step 3 – Working on the group activity- (30 minutes) 

  

i) At the end of the allocated time, experts will be ready with work done on respective subtopics. 

Information shall generated be in the given format using MS word.   

 

Step 4 – Evaluation (15 minutes) 

        

i) Groups shall submit their work and shall correct the work incorporating suggestions.  

        

iii) It is followed up by a short quiz to get feedback on individual Learning. 

Reference Material:  

1. Sample Method Statement (in preferred format)- Ceramic Wall Tiles Fixing. 

2. List of Target Method Statements (3 activities- one activity each day)-  

a. Ceramic Floor Tiling,  

b. 9-inch-thick Brick Masonry Work,  

c. 12 mm thick Internal Cement Sand Plaster 

3. List of IS codes for different activities.  

4. Reference Books: CPWD Specifications and safety manual.  

d) Feedback & Reflection   

Sr. no. Particulars Feedback 

1 Did you enjoy doing this activity?  

2 What is the differentiating factor from class room learning?  

3 Did you enjoy the autonomy given to you?  

4 Did you accept & enjoy the challenge given to you?  

5 Do you think this method to be applied to the other student / classes?  

6 Did you sense ownership in doing this task?   

7 Do you feel you have achieved something in collaboration?  

8 Do you think your exercise was too lengthy for an individual to complete?   

9 
Do you think the task given to you is useful for your professional 

development?  
 

10 
What are your suggestions to conduct this exercise still in more efficient 

way?  
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e) Consolidated Feedback 
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QUESTIONS AKSHAY SNEHAL PRANOTI SANIYA SANJANA SURAJ

1 Did you enjoy doing this activity? Yes yes    yes
yesI enjoy the 

activity.
Yes.

Yes, I personally 

enjoyed a lot . 

2
What is the differentiating factor 

from class room learning?
Team Work

it was very 

interesting 

thing and 

luckily we've 

got to learn

learned about  

real site 

criterias and 

requirement 

in classroom 

learning 

teacher meets 

each student 

and clear all 

doubt to 

topic.

Personal 

development 

towards ongoing 

assessment and 

flexible grouping.

It is more easy to 

understand 

process rather 

than in 

classrooms.

3
Did you enjoy the autonomy given 

to you?
Yes yes yes absolutely yes.

Definitely enjoyed 

it.

Yes, it's very 

interesting to 

work in this 

manner.

4
Did you accept & enjoy the 

challenge given to you?
Yes yes ofcourse yes yesI enjoyed.

I accept the 

challenge given to 

us, as it 

strengthen our 

time game and 

the perspective of 

site knowledge.

Yes I enjoyed the 

challenge that 

given to me.

5

Do you think this method to be 

applied to the other student / 

classes?

Yes yes definitely yes yes.

I think, this shall 

be applied to 

other students 

and classes too as 

some or the other 

things missing in 

the classroom 

could be 

understand in the 

method

Yes offcourse , 

they also must be 

useful to this 

situations. They 

should be aware 

about such 

process.

6
Did you sense ownership in doing 

this task?
Yes yes yes yes. Yes. Yes I feel.

7
Do you feel you have achieved 

something in collaboration?
Yes yes yes yes.

Yes, I can feel 

boost of 

confidence and 

practical 

knowledge and 

several other 

factors during 

completion of the 

task.

Offcourse this will 

helps a lot for 

future after going 

through this 

collaboration.

8

Do you think your exercise was too 

lengthy for an individual to 

complete?

Yes

Not much but 

it should be 

given in group

no

activity 

wasnot 

lengthy. 

it'seasy to 

complete 

within time.

For a individual it 

may seem lenghty 

but working in a 

team and groups 

really helped.

No it is very short 

process . And we 

distributed the 

work so it get very 

easy to do our 

individual work.

9

Do you think the task given to you 

is useful for your professional 

development?

Yes yes yes ,it was
yes. 

it'suseful..
Absolutely, Yes.

Yes it will very 

useful for our 

career as our 

work is all about 

team work . It will 

definitely useful in 

professional and 

personal 

development

10

What are your suggestions to 

conduct this exercise still in more 

efficient way?

IS code should 

be taught 

before 

exercise

this activity 

should be 

given in group 

and the group 

formed are by 

the choice of 

students

no 

suggestions

If a group of 

two 

studentsisfor

med then it 

isgood.

 I don’t think it can 

be done in more 

efficient way 

other than this.

Instead of 3 topic 

for 3 different 

groups  , i suggest 

that give 1  topic 

for   1 grouop 
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QUESTIONS VARAD VINEET VISHWARAJ YASH PALLAVI BHAKTI

1 Did you enjoy doing this activity? Yes

yes , i enjoyed a 

lot and the 

activity was very 

helpful 

Yes yes Yes!!
Yes,I personally 

enjoyed a lot

2
What is the differentiating factor 

from class room learning?

it was very 

intresting activity 

to do in group 

which which helps 

me to grab more 

knowledge from 

my partners.

We get more 

autonomy and get 

to work as a 

group

we got to learn 

about something 

new and 

interesting 

This collaborative 

learning was good 

because it was 

more of a practical 

learning than 

bookish learning 

which helped to 

learn out of the 

book and made it a 

better experience. 

It is more easy to 

understand 

process rather 

than in classroom

3
Did you enjoy the autonomy given 

to you?
Yes yes Yes yes Yes, We enjoyed. 

Yes,it is very 

interesting to 

work in this 

manner

4
Did you accept & enjoy the 

challenge given to you?
Yes 

yes the challenges 

given to us was 

very helpful which 

help us to think 

hard and think out 

of the box.

Yes yes

Yes, I accepted 

the given 

challenge and 

enjoyed it. 

Yes, I enjoyed the 

challenge given to 

me

5

Do you think this method to be 

applied to the other student / 

classes?

Definitely it 

should be applied 

to the other 

students 

yes this method 

should applied to 

all students which 

will help them to 

know what 

method 

statement means, 

how its work. 

every student 

should have this 

knowledge.

Yes yes

Yes, I think this 

method should be 

applied to other 

students Also!! 

Yes offcourse, 

they should be 

aware of this 

process

6
Did you sense ownership in doing 

this task?
Yes yes Yes yes

Yes, an authority 

of self decisions 

and practical 

learning was 

sensed.

yes i feel

7
Do you feel you have achieved 

something in collaboration?
Yes

yes , it was very 

helpful for me to 

understand how 

method 

statement of 

construction 

actually works.

Yes

yes i achieved a 

great knowledge 

about my field 

and civil 

engineering works 

Yes, I enjoyed 

doing work in 

collaboration. 

Offcourse this will 

helps alot for 

future

8

Do you think your exercise was too 

lengthy for an individual to 

complete?

Not at all 

No , the individual 

can easily 

complete this 

exercise 

No

as i was divided in 

group so for a 

group its i not that 

lengthy 

No, As we did 

work 

collaboratively it 

wasn't lengthy for 

an individual. 

No it is very short 

process and we 

distribute the 

work  so it get 

very easy to do 

individual work

9

Do you think the task given to you 

is useful for your professional 

development?

Yes, definitely 

yes , this task was 

very useful for us 

as a professional 

engineers we 

should have this 

knowledge and 

from this exercise 

I have got that.

Yes

yes a i get to 

know how to 

manage my skills 

in future tasks for 

job kind or may be 

in bussiness 

Yes, this task is 

quite important 

and useful in 

future as a Civil 

Engineer.

Yes it is very 

useful for our 

career as our 

work is all about 

team work

10

What are your suggestions to 

conduct this exercise still in more 

efficient way?

Yes, it will give us 

confidence to 

work in any 

company 

i will suggest that 

it should be 

compulsory for all 

students , And 

every individual 

should participate 

in yhis activity, but 

before starting 

the activity we 

should have a 

open discussion 

on it.

No suggestions

For the first time 

on my opinion it 

was good 

expecting further 

more activites for 

our knowledge 

The activity was 

perfect and only thing 

i can suggest is more 

of such activities with 

the on field working 

people shall be 

conducted so we 

could learn how the 

communication 

between the 

contractor consultants 

and the clients work 

and how the clients 

are convinced. 

Instead of dividing 

1 topic in 3 groups 

,I suggest that give 

1 topic to 1 group
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f) To what extent the objective was achieved? 

Since this was the first attempt to incorporate the Collaborative Learning Technique for producing 

some unique results, we believe the objective achieved was well above 75% mark. This has given to 

institute a new tool to be used for Bright students and later on to mix them in a defined group along 

with Normal and Weak students. The feedback shows that students have enjoyed that autonomy, 

group work and creating something interesting but new learnings for themselves. The new way to 

impart professional skills was tried, tested and approved successfully. Hope the other methods, 

STAD, TGT, or TAI will be taken up and shall be implemented successfully in future.  

g) What difficulties were faced? 

There were no difficulties faced as such, since the method was convinced well to the department 

head, academic coordinator and students. The only thing was we were required to conduct it among 

special hours but without disturbing anything else. The success of any change lies in letting people 

know what is in it for them and that was pretty clear to students.  

h) What modifications will be made for the next implementation? 

In next phase  

a) We shall make more heterogeneous groups of students (Bright + Normal + weak) so that the 

objective of spreading concepts to the last students is addressed well. 

b) Continuing Jigsaw, we shall try for other methods such as STAD, TGT, or TAI  

c) In our opinion we can use this type of learning for Professional skills than mere cognitive 

skills. Along with that students shall develop the more demanding social interaction and 

collaborative skills.  

d) Instead of classroom sessions we shall go for workshops so that different assignments can be 

taken under same umbrella. 

e) Acting on Feedback- we believe it is the most important part where in we should act promptly 

and swiftly. 

 
  

 

 


